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INTRODUCTION

In June of 1977, the School Programs Committee of the Toronto

Board of Education received and approved a recommendation from the Report

of the Patterns of Dropping Out Committee =--

“"that information for future decision-making

be obtained about the following: the returning
student; characteristics, work experience, and
the attitude of the sthools to their return."

(page 10)
—— )

The recommendation was referred to the Director of Education for

a feasibility report, and the recommendation was passed by the Board in

October, 1977.

The data for this study were gathered by the Research Department

in five phases:

Phase I:

Phase II:

Phase III:

Phase 1IV:
Phase V:

This

Survey of all Toronto Secondary School students to identify
returning students and some of their characteristics.

A questionnaire to a sample of Toronto Secondary School
students who have never dropped out to determine their
attitudes toward returning students.

A questionnaire to all Toronto Secondary School principals

and vice-principals, all secondary school guidance counsellors,
and a sample of secondary school teachers to determine their
attitudes toward returning students. :

In-depth interviews of approximately 250 returning students.,

Identification and in-depth interviews of a similar
group of students who have dropped out of school and not
returned,

report is a description of the attitudes of principals, vice-

vrincipals, guidance counsellors, secondary school teachers and secondary

school students who had not dropped out to returning students (or the data

collected in Phases II and III). The first report dealt with Phase I and

the third report will deal with Phases IV and V,
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A literature review of a Canadian study and the small number

of American studies which have been done on returning students was included

in the first report (lLarter & FitzGerald, 1978).

Purposes of Phases Two and Three of the Study

The purpose of phases two and three of the study was to investigate
the attitudes of principals, vice-principals, guidance counsellors, teachers
and regular students to returning students. More specifically, these people
were é;ked to give their opinions, if any, about the best kind(s) of school-
ing fgr returning students, the reasons students return, the difficulties
they have in returning, the problems they create for the schools upon
returning, the problems they have in adjusting academically énd socially,
what is being done and what should be done about such problems, and the
characteristics of returning students (e.g., work habité, maturity, need for

guidance and school conduct).




METHOD

The Questionnaires

The questionnaire developed for students is shown in.Appendix A.

Tﬁe one developed for principals, vice-principals, guidance counsellors and
teachers Ls shown.in Appendix B. The covering letters and the follow-up
letter are given in Appendices C, D, and E, !
The gQuestionnaires were designed to provide the respondents

with some structure and to stimulate their thoughts about some central themes
while at the same time making it possible for them to offer ideas and opinions
on relatad topics not specifically covered by the questions. Consequently,
the Questionnaires are a combination of closed-ended and 6pen—ended questions.
The Guestionnaire for students contains a higher proportion of closed-ended

questions than the one for high school staff.

The topics covered by the two questionnaires are essentially the

same:

(1) the best educational setting for returning students:
(2) the reasons students return to school:

(3) the problems students have when they decide to return
to school;

(') the problems the schools create for ratuining students;
(5) the problems returning students create for the schools;
(6) the solutions to the problems which exist:

(7) some characteristics of returning students.

The Sample

The Principals and Vice-Princivals

The questionnaire was sen: to 76 Toronto Secondary 5chool princizals

and vice-principals. A total of 69 or 913 responded.

[of ]
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The Guidance Counsellors

Of the 139 Toronto Secondary School guidance counsellors/teachers

who received the questionnaire, 117 or 84% responded.

The High School Teachers

A sample bf high school teachers was chosen by selecting every
tenth name from a computer list of all Toronto High School teachers. This
exercise resulted in a sample of 213 teachers, 18 of whom were excluded
because they were also on the list of guidance counsellors. Questionnaiﬁus
were sent to the remaining 195 teachers =~ 162 or 83% responded.

The Students ,

A sample of high school students was chosen by selectinn every
100th name from a computev list of all Toronto Secondary School students.
This exercise resulted in a sample of 338 students. A total of 229 or 68%
returned questionnaires which were usable. Several studengs returned
unanswered questionnaires saying that they could not respond because they

did not know any students who had dropped out and returned to school.

Data Collection

The questionnaires for the five grours of people were packaged
by school and mailed to the principals with directions for distribution on
February 8, 1978. A month later, on March 8th, follow-up letters to those

who had not responded, were mailed to the principals for distribution.

Data Analysis

The open-ended questions were hand coded hy the research clerk.
For some questions, coding was done twice since the fine categories used in

the first coding were =2ither too numerous or occurred too inirequently to be

8



14
4
-5- l!

useful =-- broader categories were devised for the second coding.
Responses to the closed~ended questions were simply counted.
Frequency counts, converted to percentages and presented in tables,

have been used to present the respondents' attitudes.

9




FINDINGS

Students' Attitudes Toward Returning Students

The Best Tvve of Schooling for Returnees

W@en the 229 secondary school students in this study were asked to
indicate the best type of school setting for returning studeats,.approximately
four out of ten (43.2%) thought it depends on the individual students (see
Table 1). Of these, some commented that the ideal type of schooling should
be contingent on a number of factors such as the ages of the wveturnees, the
duration of their absence, their employment status, their reasons for leaving

school and their specific goals.

The second most fraquently mentioned response was redular day school.
Acproximataly one-fourth of the students considered it_to be the most suitable
educational setting for the returnees. The percentadges of students who mentioned
night school, part-time regular day school and Wwork experience progr;ms were

only 9.5%, 8,3% and 7.0% respectively.

Reasons Zor Returning to Regular Dav School

This section presents the students' perceptions of. why dropout students
return %o regular day school. The students gave an average of 3.3 reasons each
(see Table 2). =gually nigh percentages (68.1%) of students thought "the reali-
zation that dropping cut was a mistake" and "unemployment" were tiie@.reasons zac-
counting for the return of dropout stucdents. The other reasons which were each
mentioned bv at least one-third of the student sample were "to learn a stecial
trade," "thev get bored with their work" and "their parents =sncourage toem 9

return." The rercentage distribuzion of the other rzasons are presentad in Tabla

10
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TABLE 1

STUDENTS' RESPONSES: BEST SETTING FOR RETURNING STUDENTS

— e e

_ Percentage of

Best Setting Number of Students All Students*
(N = 229)
It depends on the student 99 43,2%
Regqular day school 59 25.8%
Night school 22 9.6%
Part-time regular day school 19 8.3%
Work experience srcgrams 16 7.0%
Level 4 schools 14 6.1%
Separate classes in ragular day schools 8 3.5%
Level 5 schools 7 3.1%
Alternative schools 7 3.1%
Level 1, 2 & 3 schools 6 _2.8%
Correspondence courses 2 0.9%
Jon't know/no opinion 5 2.2%
Miscellaneous 2 0.9%
NO resronse y 2 _ v ‘ 0;2%_

p—

* The column of percentages does not add up to 100% because some students
Tentioned more than one reason.
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TABLE 2

STUDENTS' RESPONSES: REASCNS DROPCUT STUDENTS RETURN TO REGULAR DAY SCHOOL

——— e e o e
. Percentage of
Reason ’ . Number of Students All Students*
(N = 229)
They think diopping out was a mistake 156 68.1%
They can't £find work 156 68.1%
To learn a special trade 100 43.7%
They get bored with their work 87 38.0%
Their parents encourage them to return 77 33.6%
To improve their reading, writing or math 66 2?.8% |
Their work doesn't pay enough 58 25.3%
Their empléyers encourage them to return 45 195.6%
Miscellaneous : 13 : 5.7%

No response 1 0.4% .

* The colwum oI percentaces dces not adé up to 100% Decause some students
menticned more %than one reason.

Tﬂgﬁgase 2f Refegtry 20 the Rescondent's 3chool

*This section »nresents the students' perceptions about whether it is
easy for a student who has dropped out %o return to tée resgondert's school.

An examination of Table 3 shows that d44.9% of the respondents said
"no," wWwith the highest number (38.4%) focusing on the difficulty of adjustment
and only 5.2% focussing on the difficdlty-of getting admitted. Among those who
said "yes" (27.)3%), ﬁhe raespcnses were quite‘eéenly divided between those who
thouth L7 Wwas easy to get adjusted (14.4%) and those who thought it was easy
0 get admitted (192.0%). Only 3.33% of the students tcok noth asgects into con-
sideration and thought readmission was no problem, wnhile adiustment was 3iffizult,

There was a small group of students (3.7%) who found it difficult to zeneral:ize

and thousht 1% depends on the individual case.

«
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TABLE 3

STUDENTS' RESPONSES: "IS IT EASY FOR A STUDENT WHO HAS
DROPPED OUT TO RETURN TO YOUR SCHOOL?"

Percentage of

. Resronses Number of Students All Students
(N = 229)
"No, difficult to cet adjusted" 88 i 38.4%
"No, difficult to get admitted" 12 7 103 5.2% ) 44.9%
!No,"with no,elacorations 3 1.2%
"Yes, easy o get adjusted” 33 14.4%
" = . p *

{es, easy %0 Jet admitted" 23 62 10.0% 7.0%
"Yes,"with no elaborations _ 6 2,6% //
Tasy zo g2t admizted, but difficul:s 8 3.5% )

o jet adjustad )
Ceperds ' 20 8.7%
don's %row ‘undecided/irrelevant answer 28 12.2%
‘o rasoense ' 8 3.5%
TOTAL 229 100%

ms Perurning I:=udents Zncounter On Recurming And How These
n 32 CZealt With

[¢]

(63
—

b
Wl

The responses of the students to these two questions are Dresented

L Tables 4 and 3. Only 6 of the resgondents thought returning students do

i3
0
‘T
1]
o |
)]

ountar problems on returning to school., The 190 students who thought

'
[$]
(a1

urnees nhave problems suggested an average of two problems each.

It 15 aprarent from Table 4 that three problems were menticrned wili
1 mush sighar Zagree of freguency than anv other Droklems. These are: (1) the
racching up 27 scheolwork missed and Icrgotten, (2) readjustment o the schcol

anvironment and (2) the older age and maturity of returning students.

b i 1‘3




TABLE 4

STUDENTS' RESPONSES: FIRST, SECOND AND THIRD SUGGESTI.NS CF PROBLEMS
RETURNING STUDENTS ENCOUNTER

R —— — —

Problem ~lst Suggestion 2nd Suggestion. 3rd Suggestion

- ; <
No. Per Cent \MNo. Par Cent YNo. Per Cent

Catching up with work missed/gg

25.3% 23 10.0% 5 2.2%
extra work/low marks > ?

Readjustment to school
environment/homework/ :
attendance/study nabits/ 48 21.0% 38 le.es 12 5.3%
rules/less freedom

Age gap/can't relate to
younger kids/adapting tc 43 18.8% 30 13.1% 9 3.9%
new friends

Sticmatized as quit;er/ -

o o -

uncomfortable 20 8.7% 12 5.2% 7 3.1%
Hard time cobing with 8 3.5% 10 4.4%5 5 2.2%

teachers, pPrincipals
Boredom, lack of interest 3 1.3% 5 2.2% - -
Tirancial problem ~ - - 3 1.3% 3 1.3%
Miscellaneous prceblams 12 4.4% 3 1.3% 1 J.4%
No probiem 6 2.6% 6 2.0% 0 2.95%
Depends 15 7.0% lo 7.0% lo 7.0%
Jon't know 4 1.7% 4 1.7% 4 1.7%
Mo resconsa 13 5.7% 79 34.5% 161 70.3%
TCTAL 229 100% 229 1008 229 1C0%

The following ars some selected guotes from the students regarding

the thrse probiems mentioned above (grammatical erxors have not been corrected):

"For English, some might 2asily {chgel the wroper whe.
Tuning:  thedln sneed would decraase. 1€ actually would
Ce a new s&art for somecne whe 8 nct vew Gutalllaent.”

"Taey nave to get tack (néo the scaccel syscem. Taey den't
nave the 9 2o 5 work dau and then 30 owt at adaht, buk

Zney 3o to schood 4wm 3 to 3, aomework ajlariatds, olus exam-
wations . Also anoZiner one, 48 wat may don'€ ke bedng
bossed around by taachers. [Ty &nadln boss beothews them

they cowdd always quit).”

<

14



"[The neturnee <s] older than most of his/her {ellow students,
nejected by his jellow students due to his maturity...becomes
a socal outeask...Leads o deprnessdion for returning student."

The majority of the students (66%) felt something could be done

- . <

about the problems returning students encounter; however, as Table 5 indicates,
‘ no one solution was suggested by a large number of students. The two most
frequenﬁly mentioned solutions were that the students should solve their own
problems and the teachers should give more academic and psychological help.
Very few students.suqqasted a special class or help from other students and
juldance counseliors; and, principals and vice-principals were rarely mentioned.
Apropos of the returning stgdents solving their own Droblems, two

students gave the £ollowing suggestions:

"Only ne can silve als problem oy coming to school daily
and nay attention Lo thedn Leacherns.”

"Well, the nenson can try to adjust. Flwst, oy dealing
with the othen peonle arcund. Get {avolved (n extra
activities, so that thay can rnow more wecple. Also X
ne can Lavodved Ln class doscuss<on.” :

Three typical guotations that pertain o the roles of the teachers

and guidance counsellors in solving the problems returnees might face are as follows:

"Tne teacharns could twy to undernstéand the student's situation
and discourage any sndczring ruds Lin tne class. Teachers -
could adso meet tie rarents Lo edld them o cncowrage nedt
rAd Zo reep gokLng o scnool.' .

"Well, (n the beginnding 04 tne waar, (§ a Laacher takes
tanes Lo reviaw the {mpertance detadls 03 The nreraquisdis
subfect thdis miant neldp the ratuwing sdudents, and the
oZaet students Zoc.”

"Guddance counsellon could aud ne retwwiding studants (n
workdng cut a timetadde sot iwemeweri, nave I i wiLin
te teachen cbout tne student.”




TABLE 5

STUDRNTS ' RESPONSES: "CAN ANYTHING BE DONE ABOUT ANY
OF THESE PROBLEMS (STUDENTS ENCOUNTER ON RETURNING TO SCHOOL)?"

= = —e———
Number of Percentage of All
' Response -
B Students  Students* {(N=229)
Yes (65.9%)
Returnees could try harder .to solve own
*  problems , 52 22.7%
Teachers could give extra nelp with course
work/encouragement, attention 52 22.7%
Special class, course or program 29 12.7%
Other students and friends could be more
patient, understanding and accepting 23 10.0%
Guidance counsellors could give extra
advice, direction and encouragement 21 . 2.2%
Miscellaneous solations 3 15.3%
No explanation 2 . 0.9%
No (12.7%) N
Can't force reople to change attitude 4 1.7%
Can't resolve age difference 3 1.3%
Returnees nust face consequences of droppin
out 2 0.9%
Miscellaneous solutions 6 2.5%
No explanation 14 6.1%
Depends (2.2%) ) ' 5 2.2%
Den't know (3.1%) , 7 3.1%
No resoonse (156.2%) 37 16.2%

* ™is column of percentajes 2xceeds 100% because some students gave mQre
than one rasponse.

16
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Here is one suggestion that centers around the subject of special

classes for returnees:
"Put all the students that quit school {nto cne class
and have a good Zteacher. They are more mature now,

. and Lt would be less embaruassing to Xnhem and they
would want to Leawn."

Finally, here is a representative view of how the students per-

ceived they can nelp the returnees:

"Students could Ty and accepl the returning siudents Lato
thedr social grouph.” ‘

Twenty-nine students (12.7%) held ; rather pessimistic view about
the problems encountered by the returning students. They felt that nothing
can be done %o solve these probiems. Almost half of them did not provide any
reason to support thgir view. The few reasons provided are presentad in Table 5.

~he Problems Re+«urning Students Create for the Schcol and How These Froblenms
Can be Sea.t With '

While 3lightly over nalf of the students participating in this study
(55.3%) *=hough% that returning students create problems Ior %<he schools,
22.7% fel% that raturnees do not (see Taple 8). The latter group offered com-

ments such is (+he autiiors have underlined some words for emphasis):
"[The retwwtees] shoudd a0 creats much ¢f a rroblem (i
thew ane wealdy (utarested dn heturncng.”

"T don't think they dteate any problems to the scihcod.
Except these guus that are fchrced by theln ratents ty
ceme to” school !

’

. "T don't jeed tney create anw wacblam at all, fecauwse
ey ate wsually more matwre.”
"TThey] may de geod by oncourdgdng 2ther shwdanty nod g

1)
drwen out.
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TABLE 6

STUDENTS' RESPONSES: FIRST AND SECOND SUGGESTIONS OF PROBLEMS
RETURNING STUDENTS MIGHT CREATE

———

lst Suggestion .2nd Suggestign

Pr m =

oble Nc. Per Cent No. Per Cent
Create more work/demand more time

from school staff 36 15.7% 7 3.1%
8ad influence on other students 20 8.7% 2 0.9%
Disobey school rules/discipline

problems . 18 7.9% 4 1.7%
Disrupt classes/hinder academic

progress 16 7.0% 3 1.3%
Skip classes/don't do homework 12 5.2% 6 2.6%
Hard on other students/don't socialize 6 2.6% 3 1.3%
ack of school spirit, co-oreration ) 2.2% 2 0.9%
Miscellaneous droblems 14 6.1% 2 0.9%
\lo orcblem . 52 22.7% 52 22.7%
secencds _ 9 3.9% 9 3.3%
No resvonse _ 33 14.43% 131 57.2%
Don't kKnow ' 8 3.5% 8 3.5%
TOT3L 229 100% 229 100%

mhe most common problam students thought returning students zrccuce
13 =he creatiosn of extra work and the demand Ior moxe attention from :zihie teaching
and admiristrative stafs (see Table 6). The following opinions of two students

=spify =he way this was expressed:

-

Thaw (st make extria wech jor the auddance counsellins
and oincipals. Finding them a class i the meddde 04
Lhe yearn whicn they can suct. ‘lakdng naw 14428 and
records fer them 48 a 943 lead pul onte the wesi of
thedlr job."

e

"The Student demands mere of e toacnet's time and thewe-
]

jere the teacher dozsn'¢ nave a8 muln tume ot Gie cliuet
$ £

» - "
{Gen l,s .

18
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Setting bad examples for the .other students, causing disciplinary
problems and class disruptions and SKipping classes were other problems less
frequently mentioned by students. A representative sample of comments for

these problems is:

"Trey [retuwing students] think they atre hozt shoits. [They]
WAt some bad nabits ne or she might ojften done bejfore
and Zhen there will be students following and copying

. nim/hen.”

"Maybe a student who s returning as an adult might not
want to obey the school rules, <f he thinks they are
chilldisn,  So he may be a diseipline wroblem."

"Sometimes they disturb the class-because they ate restless
o nox use 2o be n one nlace for a Long period of time."

"Trey may get Linte the nabit of missing classes. [Becawse
0§ thislthey may get behind <n thein work and ask ion
hedp durding class which slows down the teachern's 2esson. ..

When students were asked 1f anvthing can be done about any of the

)

probiems creatad by the returnees, only 43.2% responded "ves" (see Taple 7).
A large percentage (33%) gave no response.

The solutions suggested *tended =5 Zall into three maior groupings:
o -

- delp Irom the %eaching staff and school administrators;

n
oy

- sel elp;

- specific means and measures =hat all =he carties involved
could utilize to stem the proolem, such as special classes
for returning students and probation geriods.

1t is interesting to note nNow the resgonse pattern for this gquestion

vious guestion, 1n terms o2f the =2mdn

77}

varies consideraply from that oI the or si

]
fu

1

o the returne=2's role in gZroclam~solving. The suggestion that raturnee

w
(7
3
Q
‘
-
{2

revirne2s might encounter (22,735 than wish reference o orobiams th

3

bl
(1]
D\“
i
P
Y ¥
o3
'3
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TABLE 7

Y

STUDENTS' RESPONSES: "CAN ANYTHING BE DONE ABOUT ANY OF THESE PRCBLEMS

(RETURNING STUDENTS CR.ATE FOR THE SCHCOLS)?" e

Response Sendenta S tadonte* (N228)
Yes (43.2%)
School staff can discuss problem, offer

help, give special attention 47 20.5%
Special class, spedial program ' .19 4 8.3%
Returning students should help themselves 15 6.5%
Probation period, more selective in

enroliment 10 4.4%
Miscellaneous solutions , 14 6.1%

School nas limit te what it can do 4 R 1.7%

just takes time for the problems to
sor: themselves out

3 1.3%
Jthar explanations 4 1.7%
No explaration . 13 ' 7.9%
Cepends (1.7%) 4 1.7%
Son'% know (4.3%) 11 4.8%
No resconse (38.2%) 87 38.0%

[ .

* T™is column of percentages exceeds 100% because some students gave more
“han 2ne response.

Twenty-eight respondents (12.2%) neld the view that nothing could be

dcne about the ctroblems.

Peccle Who Help Returning 3tudents

The major purpose oI thls section 1s o examine the students' ger-
zeoticns of who gives help and who should jive more help %o returning students.

Almost 2varvone rasctonded o -hese =wo guestions and each gave an iveracge I 1.5

«

resconses Ior 2ach question. Azoroximatalv .chrse-guarters (73,

20
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felt that guidance counsellors give returning students a lot of help (see Table 8).

Slightly more than half of the respondents thought classroom teachers (56.8%)
and other students (54.1%) offer a great deal of help to returnees. A
smaller proportion of students indicated that help for returning students comes
from vice=-principals (21.4%) and principals (15.7%).

Interestingly enough, those groups of people (guidance counsellors,
teachess and other students) who were perceived by students as giving a lot
bf help to returness, ,were also expected to give more help to returnees in
addition to their present effort. As indicated in Table 9, the three leading
groups of people students felt should sffer more assistance to returnees were
not vice-princigals and principals, but rather classroom teachers (67.2%);
guidance counsellors (35.9%) and other students (43.2%). Cnly one-fourth of
the students fszlt that vice-principals (27.5%) and princigals (22.7%) should

give more help,

Characteristics of Returnees as Perceived by Students

To further assess the attitudes of students toward returnees, thne

o]
o}
[
9]
(1]
b
tr
L
=]
()]

rescondents were asked o rate returnees against other students o

Tae resu.its are presented in Tabiles 10 to 18.

o
| XY
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TABLE 8

STUDENTS' RESPONSES: "WHICH PEOPLE GIVE RETURNING
STUDENTS A LOT OF HELP?"

e
Response ' . Number of Students (Ee: g;g;
Guidance counsellors 180 o 78 .6%
Classroom teachers . 130 56.8%
Other students 124 54.1%
Vice—~principals . 49 21.4%
Principals 36 15.7%
Family 18 7.9%
Friends s ' 3.9%
Others 11 4.8%
Don't Xnow . _ 11 4.8%

: Mo response .2 0.9%

* This column does not add to 100% because some students mentioned more
than -9ne ferson.

TABLE 9

3TUDENTS' RESPCNSES: "WHICH PEOPLE SHOULD GIVE
RETURNING STUDENTS MORE HELP?"

. . Per Cent
Response Number of Students (N = 229)*
Classrcom % achers 154 87 .2%
suidance counsellors 128 55.9%
other stldents 95 43.2%
Vice-princ:ipals 63 27.5%
Principais 32 22.7%
Familiy 18 T.3%
Triends 3 L.3%
Jthers 6 - 2.6%
Con't know 14 5.1%
No response 3 1.2%

¢« This -olumn does not add o LJ0% zecause some studants mentidned mora
“han one person.

ERIC 22




TA3LE 10

STUDENTS' RESPONSES: WORK HABITS OF RETURNING STUDENTS

’ — e
Response Number Per Cent
. "Better than other students 43 18.8%
About the same as othes students 85 _ 37.1%
Worse than other students 87 38.0%
No response ' 8 3.5%
TOTAL 229 100%
TABLE 11
STUDENTS' RESPONSES: MATURITY OF RETURNI$G STUDENTS
Response Number Per Cent
Less maturs than other students ' 24 10.5%
About as mature as other students 8l 35.4%
Mcore mature <=han other students 111 48.5%
Jecends 9 2.6%
No resronse 7 3.1%
’ 229 100%

TCTAL
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TABLE 12

STUDENTS' RESPONSES: RETURNEES'
EXPECTATIONS FOR ATTENTION FROM TEACHERS

e

]
—

Number of Per Cent of all

Response
P Students Students (N=229)

Expect more attention from teachers than

other students 85 37.1%
Expect as much attention.from teachers as

other students 113 49.3%
EXpect less attention from teachers than

other students ' 20 8.7%
Depends 4 1.7%
No response 7 3.1%
TOTAL 229 100%

TABLE 13

STUDENTS' RESPONSES: RETURNING STUDENTS' COMPLAINTS ABOUT SCHOOL

Response Number of Per Cent of All
P Students Students (N=229)
Complain less about school than other
students 101 44.1%
Complain about school about as much as
other students 64 27.9%
Complain more about school than other
students 53 23.1%
Depends 4 1.7%
NO response 7 3.1%
© TOTAL | 229 100%

Fa}
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TABLE 14

STUDENTS' RESPONSES: DISCIPLINE PROBLEMS CAUSED BY RETURNING STUDENTS

—

Response Number of Per Cent of all
Students Students (N=229)
Cause more-discipline problems than other
students 46 20.1%
Cause as many discipline problems as other
students - 90 39.3%
Cause fewer discipline problems than other
students 81 35.4%
Depends 3 1.3%
Don't know 1 0.4%
No response 8 3.35%
TOTAL 229 100%

TABLE 15

STUDENTS' RESPONSES: HOW WELL RETURNEES FIT IN
WITH THE OTHER STUDENTS DURING CLASS

Response Number of Per Cent of All
esp Students Students (N=229)
Fit in well with the other students \

during class 112 48,9%
Don't fit in well with the other ,

students during class ag 42.,8%
Depends 2 0.9%
Same as others 3 1.3%
Don'+ know 2 0.9%
No response 12 5.2%
TOTAL 229 100%

o2
oy
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TABLE 16

STUDENTS' KESPONSES: THE MOTIVATION OF RETURNING STUDENTS

Number of ‘Paer Cent of All

Response Students Students (N=229)
, More motivated than other students 98 . 42.8%
About as motivated as other students 80 ‘ 34.9%

less motivated than other students ' 41 17.9%
Depends 1 0.4%

No response 9 3.9%
TOTAL ' 229 , 100%

TABLE 17

STUDENTS' RESPONSES: THE SPECIAL PRIVILEGES RETURNING STUDENTE DEMAND

Response Number of  "Per Cent of All
esp Students Students (N=229)
Demand more special privileges than other

students 50 21.8%
ODemand about as many special privileges as _

other students 149 - 65.1%

4 Demand fewer special privileges than other

students ' g 21 9.2%
Depends 3 1.3%
NO response 6 2.6%
TOTAL 229 ~ 100%

20
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- TABLE 18 ° . : »

-~

STUDENTS' RESPCNSES: THE SFECIAL GUIDANCE.?ETURNING STUDENTS NEED

—— C——

—

Response Number of Per Cent of All

. Students Students (N=229)
Need less spvecial guidance than other students . 27 11.8%
" .4eed as much special guidance as other students 59 25.8%
sieed more special guidance than other students = 134 58.5%
Cepends . 3 : 1.3%
No resgonse 6 2.6%
TOTAL , 229 100%

A sample of 229 Toronto 3econdary School students who had never drop-

sed out were asked to give thedr opinions about returning students through a

- the best kind of schooling for returning students would
depend on the individual needs of the students (43%)*;

- the +=wo maior reasons for drorout students to return
are (1) they think dropping out was a mistake (68%) and
(2) they can't find work (68%);

. !

’ {
drccout students tend to fild it difficult to return
{453} mainly because of the academic and social adjustments

~heyv have to make;

~ resurning students are very likely t£o encounter problams on
re-urning %o schcol (83%). The greatest acacdemic and social
crobiems <hey rave to face are (1) to catch up with the work
missed, (2) to getr accustormed to *he s¢’ 2c¢l environment again
and (3) o relats =5 ycunger classmates;

¢« The zercentages have been raunded 2II. r .
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- returning students are somewhat likely to create problems
for the schools (55%), the most frequent of which is the
creation of more work for the staff;

- the prralems returnees encounter and create can be resolved
through the efforts of the returnees, school staff and
other students, as well as special classes; .

- the three groups of people who give returning students the
most help are guidapce counsellors (79%), classroom
teachers (57%) and other students (54%):

- the three groups of people who should give more help to
returning students are classroom teachers (67%), guidance
counsellors (56%) and other students (43%);

- returning students demand as many special privileges as
other 'students (65%);

- returning students need more special guidancg than other
students (59%);

- returning students are either more mature (49%) or about
as mature as other students (35%);

- returning students expect either equal attention from
teachers (49%) or more attention than other students (37%);

- returning students complain either less about school than
other students (44%) or complain as muca (28%);

- returning students are either more motivated than other
y,students (43%) or just as motivated (35%);

- returning students cause either as many discipline
problems as other students (39%) or fewgr problems (35%);

- the work habits of returning students are either worse
than.other students (38%) or about the same as others (37%);

- students were divided in their opinions tow..d the returnees
regarding the question of whether thcy fit in well with other
students during class.
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Attitudes of School Personnel Toward Returiiing Students

This settion presents the opinions of the principals, vice=-principals,
guidance counsellors and secondary scﬁ;ol teachers toward returning
students.

Although the per cent distributions of the three subgroups (with
the principals and vice-principals counted as one unit) as well as the totals
will be presented in each table, the discussion of the findings will focus: on

the school perseonnel as a collective unit. Compariscons among the subgroups

“will be made only in cases where striking differences are found.

The Best Tyre 5f 3chooling for Returnees

.t
Y

Slightly over three-quarters (77.9%) of the school personnel said
cnat it is difficult to specify the best educational se;:ing for a returming
student without sufficient information on the individual such as ﬁié/her age,
interests, abilities and motivation for returning (see Table 19).

These who specified one or more settings tended to mention regular
dav school (17.2%) more often than the other types of settings. Part-time

ragul iz 2ay schcoi was the next most common setting mentioned by the school

e
LA

sta {L0.1%). On the whole, the proportion of schecol staff who favourad the
tvves >f settings which enable the returnee to combine work with school was

rather Low.

e

feaseons Zor Perurning Lo Reqular Tavy School
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nearly 2veryone responded and many provided morz than one reason (see Tabl2
Tae desire o improve ore's gqualificazion for icb advancement vas the TCst

Trequently mentionad r2ascn (72.4%; . This broad category ircludes such stect
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RESPONSES OF SCHOOL PERSONNEL:

- —

TABLE 19

BEST EDUCATIONAL SETTING FOR RETURNING STUDENTS

Setting Principals* Guid. Counsellors* Teachers* Total*
(N=69) (N=117) (N=162) (N=348)
Depends on student 78.,2% 78.6% 77.2% 77.9%
Regular day school 20.3% 12.8% 19.1% 17.,2%
Part-time regular day school 5.8% 11.1% 11.1% 10.1%
Night school 4,3% 6.0% 6.2% 5.7%
Work experience program 1.4% 6.0% 6.8% 5.5%
Separate classges in regular day school 2.9% 2.6% 5.6% 4.0%
Alternative schools 1.4% 3.4% 4.3% 3.4%
Level 4 schools 1.4% 1.7% 3.1% 2.3%
Level 5 schools 1.4% 1.7% 1.2% 1.4%
Correspondence courses - 2.5% 0.6% 1.1%
Level 1, 2 & 3 schools 1.4% 0.8% 0.6% 0.9%
Miscel Tuneous settings 2.9% 2.6% 2.5% 2.6%
Don't know - - 1.8% 0.9
NoO response - - 4.9% 2.3%

* The columns. of percentages do not

add up to 100% because some respondents gave more than one response,

-92..
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TABLE 20 !
/ : .
RESPONSES OF SCHOOL PERSONNEL: REASONS DROPOUT STUDENTS RETURN TO REGULAR DAY SCHOOL

g ey e a s - e

Reason ] : Principals* Guid. Counsellors* Teachers* Total*
(N=G9) (N=117) (N=162) (N=348)

Desire to improve qualifications for better job/ 78. 3% 82 .9% 62. 3% "72 4%

see education as means to achieve goals .
No work/unemployed/boredom/nothing better to do 58.0% 66.7% 60.5% 62.1%
T vorking conditions/dibiine work and responeibilities 2371 45.34 354 3458
Has matured/more mature attitude towar” school _ 14.5% 17.1% ' 38.3% 26.4%
" Parental pressure/encouragement | 21.7% 28.2% 12.3% 19.5%
Miss friends/social 1life of <chool 14.5% 19.7% 20.4% 19.0%
To get welfare 8.7% 8.5% 6.2% - 7.5%
Miscellaneous reasons 56.5% 49.6% 33.9% 43.7%
No response 2.9% - 0.6% 0.9%

* The columns of percentages do not add up to 100% because some respondents gave more than one response.
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- getting more credits:

- going to university or college;

- making oneself more employable;

- getting a better job:

- improving the chance of job promotion;

- seeing the need for more education;

~ realizing that education=money=success; and,

- the crystallisation of goals which require a
certain level of education to achieve.

Table 20 shows that 62.1% of the school personnel taought

unemployment and boredom are reasons that prompt the students to return. The
4

rasponses in this category encompass a variety of ideas, such as:

- unable to find any job:
- unable to find a suitable job:
- unable to find regqular, full-time employ-
ment;
- unable to keep the job:
- fired:
- laid oféf;
- no jobs available due to the state of the economy;
- bored and need something to do; and,
- nothing else to do.

. The other two reasons that were each suggested by at lsast one-quarter

of the raspondeats were disenchantment with work (34.5%) and maturity of the

»

N

students 126.4%), The former covers related concepts such as:

finding the work world more difficult to cope

with %han school:

- dissatiszfaction with their present iop situation
regarding income, nature of work.and their boss;

- discovery of the unacceptable aspects of tne
adult wor!d;

- the feeling of inadequacv and irustration
arising frem work; and

- dislik. of the harcsh demand and pressure oI work.

mhe Lat%er covers:

- the work world ras caused =he student =0 Jrzw
up and enablad him tc setter coDe with th
demands 0Z school:

- maturity makes <hem realize %tne LiWlt3s on
sersonal 3rowth without aducation: and

'5 ~ maturiscy nas changed <he:r at:oitude tcoward
aducat:on, a=nce reasor. for ittendiag schoci.
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Also noted as reasons were parental pressure, missing friends and

social life of school and to g-t welfare.

The Ease of Re-entrv %o the Resvondent's School e ' q

-t

When the school staff were asked whether or not they felt it is easy
for students who nave dropped out to resume education at their schecol, the
following breakdown of replies was obtained: 76.1% said "ves," 12.6% said-

“no," 7.5% said "yes and no" and 3.7% gave no response (see Table 21).

N

Almost one-quarter (23.0%) of all the school personnel reported that
E}exible, individualized timetables facilitate the return of drop-out students.
Some of the respondents who gave this reason elaborated on the tyre of special
timetable their school provides; for example, "our school provides ;a:tiél time-
tables whers appropriate to accommodate part-time employment,"

The placement of returning students into suitable programs tailored
SO their specific needs wes also a common reason (20.7%) given for ease of the
students' return, The following two quotes illustrate more specifically wnhat
this category means:

"Artempts ate made (o desdgn a prcgram withdin the Limltaticns

0§ @ collegiate whdlch Wl nedp e student achieve nis jeals

w e sneatest possdible time. Prarequdsdies ate n0d aigldly

' "
neld Lo.

"Students cait 2ltner nave a comolateldy icademds ¢ a heavddd
ommerecal program o @ mixture.”

The offer of counselling cegarding social and academic adjusctment
in the school milieu, =areer plannincg and Support i1in zeriods of 3%rass con-

stituted the %hird most common reassn -he schcol authoriciss fale- is is 2335y
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TABLE 21

- RESPONSES OF SCHOOL PERSONNEIL: "IS IT EASY FOR STUDENTS WHO HAVE
DROPPED OUT TO RESUME THEIR EDUCATION AT YOUR SCHOOL?"

-0~

* * *
ReSHONSE Principals Guid, Counsellors Teachers Total
ot (N=69) (N=117) (N=162) (N=348)
Yes 75.4% 81.2% 72.8% 76,1%
Flexible, individualized timetable 30.4% 31.6% 13.6% 23.0%
. i 114 N 3 ]
Placed in suitable program tailored to student's 27.5% 23.9% 15.4% 20.7%
needs
Counselling, supvort, encouragement 13.0% 25.6% 12. 3% 16.9%
Nothing special/treated as ordinary students 10.1% 10.2% 9,3% 9.8%
Open door policy/no restriction on returning 7.2% 12.8% 8,0% 9.5%
Yy ev— N ; ; . . '
lr% enro}mpnt interview to assess student's 18.8% 8.5% 3.1% 8.0%
intention/goals
Extra help/remedial help from teachers 8.7% 5.1% _ 9.3% 7.8%
* Follow-up/monitor progress 2.9% 11.1% 1.2% 4.9%
Miscellaneous reasong 14.5% 32.5% 15.4% 21.0%
No 4,3% 8.5% 19.1% 12.6%
Don't fit in/not accepted by younger students 7.2% 5.1% 9,2% 7.5%
Difficglt t.o qat.adiusted academically/scnool 4.3% 6.0% 9. 3% . 7,94
routine/work missed
Miscel laneous reasons 13.0% 11.1% 7.4% 9.8%
*R®
Yes and No 20.3% 6.8% 2.5% 7.5%
No Renponse - 3.5% 5.5% 3.7%
:3" * The columns of percentages do not add up to 100% because some respondents gave more *han one response.
** The reasons for "yes and no'" were classified separately under the "yes" and "no" categories.

&
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;

It is interesting to note how the specific roles of each individual
group affect the response patterns. For instance, the setting up of an in-
dividualized timetable and a sditable program for the returning student are
oliten the responsibilitles of the gu}dance counsellors and/or the viée-
principals and principals, and this is reflected in the response patterns in
the form of highér percentages for these two groups as compared to the teachers.
Another example is the higher percentage of guidance counsellors mentioning
the availability of counselling, support and encoutragement as compared to the
other two groups of school personnel.

Those who felt it is not easy for returning students to resume their
education tended to substahtiute their position with thg following two reasons:
difficulty in gaining social acceptance from the younger students (7.5%) and
difficulty in cetting academically adjusted (7.2%).

The Problems Returning Students Have in Adjusting Academically

About half (53.7%) of the respondents believed that returning students
have problems adjusting academically (see Table 22). The greatest difficulty
in adjusting to the academié setting, as perceived by the school personnel
(28.2%) ,1is the establishment of good study habits after a drastic change of life
style. As one teacher explained: "They have become used to having their evenings
free for leisure, therefore doing homework and studying for exams in the
evenings is very difficult for most returning students." Putting it differently,
one of the principals said, "It is presently not so much a problem of adjusting
to the school milieu as it is to breaking with some of the social patterns esta-
blished while out of school."” <
The shift from the relatively unstructured day away from school to the
nighly structured school day characterized by "the 40 minute periods and a

non-changing routine" was mentioned by 15.5% of the school staff as another

academic problem returning students have to face.

38
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TABLE 22

RESPONSES OF SCHOOL PERSONNEL: "DO RETURNING STUDENTS HAVE SPECIAL
PROBLEMS ADJUSTING ACADEMICALLY AFTER THEY RETURN?"

* * * *
‘ . Principals Guid. Counsellors Teachers Total
Response (N=69) (N=117) (N=162) (N=348)
Yes 46.4% 61.5% 51.2% 53,7%
Study hab1ts/homework/exams/less leisure in the 27 54 | 39.3%  20.4% 28.2%
evenings
Rigid scthl routine/timetable/attendance/ 20. 3% 18.8% 11.1% 15.5%
punctuality
Mlssed/forgotten baslc concepts, skills/ 13.0% 17.1% 15.4% 15.5%
need review/catching up : .
Previous academ%c problems/bad behaviour 11.6% _ 9.4% 7.4% 8.9%
patterns persist
Rules/classroom discipline/obeying teachers/ 11.6% 6.0% 4.9% 6.6%
less freedom
Miscellaneous problems 24.6% 35.9% 15.4% 24.1%
No 27,.5% 24 .8% 36.4% 30.7%
Yes and No 20, 3% 7.7% 4.3% 8.6%
No Response/Not Sure/Don't Know 5.8% 6,0% 8,0% 6.9%

* The columns of percentages do not add up to 100% became some respondents yave more than one response.

_ze-
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Another problem that was reported by 15.5% of the respondents was

the need to review the basic concepts and skills missed or forgotten during

(4

) heir absance. Here is a typical response: "Maths and science progtammes are
. shanging rap:idly, [returning] students have gaps in knowledge."

The other less frequently mentioned rroblems are listed in Table 22.

The Pror.ems Returning Students Have in Adjusting Socially

Table 23 shows what the school personnel thought were the typical

sroblems raturn

tnird (35.3%) of all the respondents considered the age disparity between the

ratwurning stuedents and the regular students a special problem. The difficuluy

ta=inz =2 the lsss maturs, younger students is illustratad in

e 2
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TABLE 23

RESPONSES OF SCHOOL PERSONNEL: "DO RETURNING STUDENTS HAVE
SPECIAL PROBLEMS ADJUSTING SOCIALLY AFTER THEY RETURN?"

( * * * *

" Responses Principals Guid. Counsellors Teachers Total
(N=69) (N=117) (N=162) (N=348)
Yes 31.9% 46.1% 44,4% 42.5%

Older, more mature/can't tolerate childish
behaviour of others/different interests, 33.3% 42.7% 30.9%. 35.3%
outlock, experience :

Cliques/close knit groups/isolation 5.8% 12.8% - 11.1% 10.6%
0ld friends have left/a few grades ahead 5.8% 9.4% 5.5% 6.9%

Lack of participation in extra-curricular
activities, student government, sports, 1.4% 6.8% 1.2% 3.2%

. ) |
social functions W
Miscellaneous problems 20.3% 25.6% 12.7% 18.7% l
No 36.2% 36.7% 41.4% 38.8%
. Yes and No/Sometimes/Maybe 21.7% 8.6% . 4.9% 9.5
No Response/Can't Say/Don't Know 10.1% . 6% 9.3% 9.2%

* The columns of percentages do not add up to 100% because some respondents gave more than one response.




The other less frequently mentioned problems are listed in Table 23.

Table 23 also indicates that the proportion of respondents who thought
that returning s:udents do not encounter social adjustment proSlems (38.8%) was
almost as aigh as the proportion who felt returning students do (42.5%).

A comparison of this table with the previous one on the proportion
of respondents. who said "yes" to whether returnees encounter academic problems
reveals that slightly more school personnel felt returning students encounter
{33.7%) on returning.

academic than social adjustment problems (42.5%)

Work Habits of Returning Students

The ratings of the school versonnel on the work habits of returning

students ares shown in Table 24. It shows that almost half of the respondents

the returming students' work nabits canno% be described in

Jeneral. From the corments some of “he respondents gave, it seems that they think

o b
o .e

returning students are rather heterogeneous in terxms of age, motivation,

reasons ZSor leaving,

raasons for returning and previous work habits, heance

. {Q,}w

making senerallization rather
Very £ew responses

I - & M
diffcult.

fell in the %wo extremg categories.

Jone

rated

returning students' work habizs as "exceptional" and only 1.1% of the scheol
3tafi judged them as 'very poor." The frequency distribution fcr the "aktove
average,” "average" and "below average" categorias were 18.7%, 12.5% and 3.3%
respectively.

) The mnajor theme of the positive comments whicnh accompanied the rating
£ che raturning students' work habits was that such students tand =0 e highly

- motivated, mors mature and more goal-orientzd., In addizion, =here wers 3 Iaw
w00 commented S0 «<he 2ffect that the system =zands %o ra2%ain those reTurning
szudents with j00d study nhakits and Sorce <ihcse with fad werk nablts to frco
o4t again.*
* The nurnber -f raescondents who gave addit:ional tomments %2 SUSLOrtT the.lr answers

Ior quescions 9, 7 and 3 was neglijibli2, nencs omments I0r these Iu2s:tions
Q were not presented in tabular form.
14
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TABLE 24

RESPONSES OF SCHOOL PERSONNEL: WORK HABITS OF RETURNI‘G STUDENTS

!

Rating Principals Guid Counsellors Teachers Total
(N=69) (N=117) (N=162) (N=348)

Exceptional - - = =

Above Average 17.4% 15.4% 21.6% 18.7%
Average 15.9% 11.1% '12.3% 12.6%
Below Average 8.7% 8.5% 10.5% 9.5%
Very Poor - 0.8% 1.8% 1.1%

, . .
Can't Be Described in 47.8% 56.4% 41.4% - 47.7%
General

No Opinion 4.3% 4.3% 4,9% 4.6%
N¢ Response 5.8% 3.4% 7.4% 5.7%
TOTAL 100% 100% 100% 100%

Those who commented negatively on the work habits of the returning
students tended tc focus on the students' wrong reéasons for returning, such as
cour : pres..ures, welfare purposes, and missing the social life of school. The
fiilure to develop good study habits be’ re dropping out was regarded as another
underlying factor for the students' poor habits upon returning.

Returning Students' Motivation to lLearn

In response to the question, "In general, how would you describe
returning students' m;;ﬁvation to learn?", apprqximateiy one~third (36.2%) said
"can't be described in general" and another one-third (35.9%) said "above average."
The percentage breakdown of the other categories are provided in Table 25. It
is apparent from the data that the provortion of school staff who gave a favourable

assessment of the returning students' motivation to learn was far dreater than

those who gave a negative assessment.

[N
c
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TABLE 25

RESPONSES OF SCHOOL PERSONNEL: RETURNING STUDENTS' MOTIVATION TO LEARN

. Rati Principals Guid. Counsellors Teachers Total
ng (N=69) (N=117) (N=162) (N=348)

. Exceptional - 1.7% 1.2% 1.1%
Above Avera je 30.4% 38.5% 36.4% 35.9%

Average ' 14.5% 10. 3% 10.5% 11.2%

Below Average 2.9% 6.0% 4.9% 4.9%

Very Poor - - 1.8% 0.9%

. Can't Be Dascribed in

S . General 37.7% 39,.3% 33.3% 36.2%
No Opinion 2.5% 1.7% 4.9% 3.4%

No Response 11.6% 2.6% 6.8% 6.3%

TOTAL . ‘ 100% 100% 100% 100%

An examination of the comments given by a few of the respondents pro-
vides some further insight into this subject. Although many respondents felt
that returning students have an "above average" level of motivation to learn,
some (21) qualified their answers by pointing out that the students' high
motivation is "likely to wear off after a while." A few commented that a high
level of motivation alone does not mean academic success, and that returnees
often lack the good work habits, self-discipline and perseverance to convert

. their motivation into success. Such a comment seems to reinforce the findings
in Tables 24 and 25 in which the combined perxcentage of school staff who judged
returnees' level of motivation as "abcve average" and "exceptional" was 37.90%,
wilereas the combined per cent wro judged returnees as having the corresponding
levels of work habits was «nly 18.7%. The findings <rom these two tables can
thus be translated to mean rthat the school staff are more likely to think taat
returning students are highly motivated tbhan they are to think they have good

work habits.
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Since those .omments justifying the positive, necitive and indecisive
responses were simiial and, in most cases, identical to those of the previous
question on work hibits, they will not be discussed again in this section.

Returaing Stucdents' Conduct in Sctrool

With regard to the r:turnees' conduct in school, one-tbird (33.0%)
of the school staff did not want to make generalizations, while another one-
third (33.0%) assessed them as "above average" (see Table 26). About one-fifth
(21.5%) felt their conduct was "average". The percentiages for "exceptional”

and "below average" were each 2.6%. Mone of the respondents evaluated the

returnees' conduct as "wvery poor."

TABLE 26

RESPONSES JF 3CHCOL PERSCNNEL: RETURNING STUDENTS' CONDUCT IN SCHCOL

Princinals “uld. T-uns2llors Ta2achers Tokail
¢ Rating oo PR - = . -
g (N=69) N=117) M=152) n=343)
Zxceptional - 3.4% 3.1% <.0%
Above Average 39.1% 29.%% 32.7% 33.C%
Average 27.5% 17.9% 21.6% 21.3%
Ba.ow Averace L.a% 3.4% 2.3 2.8%
tfery Poor - - - -
can'® Be Cescrized in - .
e o 21,7 42,74 30.9% 33.2%
aenerzs |
o orialon 2.5 ..6% 3.7% 3.2%
No Respunse 7.2% 5.5% 4,0%
TCTANL 120% 100% LICs% 12C%

”e
1




From the few comments provided one can sort out a few ideas that
explain why some school s:aff rated the school conduct of returnees as
favourable. The returneeu were perceived as -

(1) more mature and hence more responsive to rules;

{2) more likely to be looked up to by younger students
as a model due to their age and maturity;

(3) more serious about school; and,

(4) more likely to be quiet and withdrawn and hence no
disciplinary problem.

There were also a few negative comments concerning thé‘returning
students' conduct in school. The types of undesirable conduct mentioned were
plor attendance, trying to impress younger classmates with a "know=-it-all"
attitude, demand of special treatment from teachers, lack of participation in
schovl activities, and getting impat%ent with irrelevant subject material. .

“nose who could not generalize felt that the returnees' conduct in
school is dependent on the reasons for returning, the ages of the students,
their abilities to adjust academically and'socially, their levels of maturity,
their prior experiences in school and their understandings of the main purpcses
of high school.

Returning Students' Demand For Special Privileges

This study also attempted to find out whether school personnel felt

that returniees demand more special privileges than other students. Approximately

three out of five respondents (64.1%) answered "no," and one-fourth (27.3%)

said "yes" (see Table 27). The percent distribution of the five major types
of special privileges the school personnel who answered "yes" described are

oresented in Table 27,

Returning Students' Need for Special Guidance or Direction

Wwhen the school personnel were asked if they thought returning students

need special guidance or direction, 57.2% felt they do, while 28.4% felt they

do not (see Table 28).

18



TABLE 27

RESPONSES OF SCHOOL PERSONNEL:  “ARE RETURNING STUDENTS MORE
LIKELY THAN OTHER STUDENTS TO DEMAND SPECIAL PRIVILEGESY"

sty =S =

* * * *

RSO B S Principals  Guid. Counsellors  Teachers -  Total

:Gponsey (N=69) (N=117) (N=162) (N=348)
No : 08, 1% 63.2% 63.0% 64.1%
Yes 27.5% 28.2% 26.5% 27.3%

Speci. ‘reé ‘nt. re: 2 e/absenteeism

pecial treatwent. re attendance/absenteecism/ 1. 6% 11.1% 8.0% 9.84%

homework deadlines/make-up exams
Special timetable 8.7% 15.4% 4.9% 9.2%
Want to be treated as adults/challenge 7. 2% 6.0% 9.3% 7.8%
rules of school
hxtré help, attention from teachers and 5 6y 4.3% 7.4% 6.0%
quidance: counsellors P
Spacic reatme E ourse ¢ arequisitoes .
,;((1§1 Lrnntm«nt re rour.e load/prerequisites/ 2. 94 12.0% 2 54 5.7
subject selection/evaluation

Miscellancous privileges 5.8% 6 .8% - 1.8% 4.3%
Yes and No/Depends - 2.6% - 0.63% 1.1%
No Responce/bon't Know/Not Sure q.3% 6.0y 9.9% 7.5%

* The columns of percentages do not add up to 100% because siome respondents gave more than one response.

A G

»




TABLE 28

RESPONSES OF SCHOOL PERSONNEL: "DO RETURNING STUDENTS NEED SPECIAL GUIDANCE OR DIRECTION?"

e ——— s g eevmme = e g ——— — p— e —
—

* R ® * *
RESHONSAS Principals Guid, Counsellors Teachers _Total
rEponiEar (N=69) (N=117) (N=162) (N=348)
Yes 56,5% 66, 7% 50,6% 57,2%
Advice on academic ad]ustmgnt/hints on 14.54% 26.5% 9.9% 16.4%
how to study, organize time ’
Define, c.ar¥fy realistic goals/assass reason 15.9% 19.6% 13.0% 15.8%
for returning
Help to select courses/map out suitable program 17, 4% 21.4% 8.0% 14.4%
Encouragement/concern/support/reassurance . 10.1% ' 18.8% 12.3% 14.1%
M Wy - 1 1 i i ¢ i |
Career pldnnxng/lnformatlon on job opportunities, 5. 8% 23.1% 3.7% 10.6% &
other educational alternatives 1
Help with poo: self image/social adjustiments 4.3% 12.0% 4,9% 7.2%
2 1acsy 3 3 ivi e
rxtra classroom heln/individual instruction from 2.9 1.7% 8.0% 4.9%
teachers .
Follow-up/monitor progress 2.9% 6.0% 2.5% 3.7%
o W b ime 3.0
elp with tlwgtable changes to accommodate 4.3% 7.7% _ 3.4%
other commitments
Miscellaneous needs 5.8% 13.7% 7.4% 9.2%
No 27.5% 21.4% 33.9% 28.4%
ygé‘ﬁpd No/Maybe/Somet imes 4.3% 4.3% 2.5% 3.4%
N Response/bon't. Know/Not ture : 11.6% 7.7% 13.0% 10.9%
* The columns of percentages do not add up to 100% becausa some respondents gave more than one response,
I
51 5
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The types of special assistance each mentioned by at least 10% of the \
school personnel were advice on academic adjustment (16.4%), clarification
of long and short-term goals (15.8%), selection of suitable courses (14.4%),
encouragement and support (l4.1%) and career plahning (10.6%). ‘ .
The following are some representative quotes for each type of help
just mentioned: <
\
[Theu need advice on] "hew to study, keep a ote- --,_.-...----,.\ e
boor, mrepare forn a tesit, budget theirn time" and -~

"help in ne-adjusting to an academic routine and
i Living with some degree of regimentation which
most schools requine.” ’ ’

[They need help on] "evaluation 04 reasons 4on drepping
out, evaluation 04 reasons jor hetwwing, esiablisnment
04 nrlonlties jorn the next Lenwm, establisnment

ci a reasonably accessdible objective in marks and
acnievement..."

[They need] "assdlstance in choosing couwrses to
mee” careen goals cr requltament 3ot wost-secondaty
educateon."”

[They] "nead encowragement that Lt L3 00ss4ible %o
get a ndgh school diploma, need assurance that
they can accomnlisn the goals they have" and
"oosdltlve support jon tne decision to retuwm.”

[They need] "guldance {n catrzer nlanning, juiéner
2ducation {L.2., commundity coflege, wWwilvelsLiy nacarams,
and emoloyment onpertunitis.”

Tne Proplesms Returning 3tudents Create for Other Students

only a swall proporticn of the school staff in thig study (3.92%)

re

alt that raturning students create problems IQr other studenus. Agproximately
“hree~guarters 2¢ them (75.13%) felt returnees do not cause Droblams (see Tabla 2Z3).

"

Amony those who resconded "no," there were a faw who commentad < =he eliifact
At raturneas have i deneficial =22fect con the other students due =2 <halr

ability to ra2late %o the outs.de world and that +thelr industrsiousness oIzan

Teccmes in Lncentive Lo the others.

ERIC 53
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“ . TABLE 29

RESPONSES OF SCHOOL PERSONNEL:  “DO RETURNTNG S'TPUDENTS CREATE PROBLEMS FOR OTHER STUDENTS?"

4 mm. eiemems e ereese S o= et L e s e e et A ket v e i e o mem e v e e e i S et e o

* & * *
‘ Principals  Guid. Counsellors Teachers Total
[wenponue s pe
rEpons (H=69) (N=117) (N=162) (N=348)
Nes 190N, 12 .6 12 ,.8% 74.1%
_._l_:g_. - " a——— . —— e - o
Yisina | ' % 4,3 8.5y 11.1% 8.9%
uul.hdq ugumples in pgnctualxty/attcn@ance/ 5. 8% R 4.9% 6.0%
discipline/work habits/neqative attitude '
: . o . 's P g a TR : ug
Uther students IL?LHt zLLurnLu. aloofne's/ 294 4.3% 2 64 3.2%
overbearing atlitude/sense of superiority .
it het students resent repurl‘\ues' demand _ 3.4% 3. 1% 2.6% ,;’;
tor extra help and attention w
. I
Misoel Lancows paoblems 2.9 1.7 2.5% 2.3
Yn- . :|_|||| .NH/:Nl!l\(‘lml_.lll.l:'i:‘ ’..)‘-L .3"0 (].b‘]- 3.2“5
Ho lwesponse/Don 't Know/Not, Sure 4.7 14.5 : 15.4% 13.8%

A Thie columnes of perceptages do not add up to 100% because some respondents gave more than one response.

A4 e paoblems bisted under the "Yes" cateqory also include those accompanying the “Yes and No" responses.

N
—w
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Other Problems Returning Students Create for the Schools

Only one-=-fifth (19.8%) of the school personnel named other problems
they felt returning students create for the schools. These are tabulated in
Table 30.

According to Table 30, the leading problem returning students create
for the schools is the creaéion of extra work (11.2%) which ranges from placing
them in suitable programs, special timetabling and extra paper work to increasing
the work loads of teachers.

Among those who believed that returming students do noé create any
problems for the schools, there were 12 who commented favourably about the
returnees: They perceived returnees as model students who tend to have a
positive influence on the other students because of their high level of motivation,

good work hdbits and attendance.

Other Thing3 Scheols Could Do For Returning Students

Almost half of the respondents (46.3%) did not answer this question.
Of the remaining 53.7% who responded, 40.5% said "yes" (see Table 31). Five
types of special services were suggested by those who would like to see their

school do sorething for the returnees.

Approximately 10% proposed various types of group counselling including

sessions to discuss mutual problems faced by returnees, discussions to help

would-be dropouts using returnees as resource persons, career counselling anqd
exploration about different possibilities. In addition, individual supportive
counselling was also suggested by a few. The following are a few quotes that

provide a more detailad look a: this category of suggestions:



=gS=-

: "Group meetings at regular Lintervals with all returning
students to doscuss mutual prnoblems and Auggest posadble.
solutions., Mindi-career wlanning sesdions 4orn all

y retunees 2o adsdst ,se,ttcng and working towarnds ob«.a,uz-
ab!.? goals."

"Growp counselling nu;gh,t be useful s0 that students could
exped(ence some peer support in re-adfusting o school
aéa N\ LopLes such a4 study sRLLLS, nole-taking, esday

, docdal adjusdient could be vatfuable.”

Lc)

"Set up /spau'al counselling schedules, prepare List 0f
Lutors, seminars on returnding o échoo!: be able Lo use Znem
[returnees] as a tesowrce person when counsefling other
students who are consdderning dropping out.”

Work-oriented programs were mentioned by 9.5% of the school staff

as a specigl type of service they would like their school to promote. Work
Experience prcgrams in particular, wer2 mentioned several times. 4ther sug-
gestions alcng the same line were the offer of a better job placement serwvice
for returnees, as well as special timetabling tna» will enable tha combination

23 work with school. Two of the respondents expressed thieir wishes =his way :

"T wouwld Like to see an expanded Work Experdience Program
and @ jeb nlacement setvdce cun on @ jull-time dasis

oy a ner.on with expeuenca W ndus ity .md Wio  knows

the abdl ties 04 the .(ndividuals and whe can assess Lhedir
vearnesaes o correct them.”

'T oweudd Lire o have the jacilities to ¢fien retuuting
students mone work-onianted orcarams. In some cases
the students dreeped out because tney cowldn' see the
welevance 04 the academic wrnogram and reduuicng Cc

the same sdtuation s galen ned vew satlsyactony.’

Another measure proposed by 3.5% of %he respondants was sgcecial classes

Or ra2turnees. 3Suggestions oI a similar nature under this zatagory wacliudad

zeparate classes f? returning students, tutoriny, ramedial slasses and rafrasher




TABLE 30

RESPONSES OF SCHOOL PERSONNEL:  "DO RETURNING STUDENTS CREATE ANY
OTHER PROBLEMS FOR YOUR SCHOOL?"

Re: SPOLb s Principals* Guid. Counsellors* Teachers* Totalr
' ) (N=69) (N=117) (N=162) (N=348)
No | L 3Y.0% 4214 41.4y 4l.4%
Yoo 27.5% 20.5% 16.0% 19.84
Extra work 1.'01‘ 5t.aff/t1me-—consuuunq to place 17.4% 11.1% 8.6% 11.2%
them/special timetable
Bad at tendance (puor erk hahxts/d1§0fp11pu 10.1% 7.7% 8.6% 8.6%
problem/neyat ive attitude/no participation
Tendency to drop out again/influence others _ 2.6% 1.8% 1.7%
to drop out
Special m.'i\./i icyes/other students request ~ 1.74% 1.24 1.1%
salie privileges
Miscellancous problems 1.2% - 3.1 2.94%
Yes and HoZbuepernds 1.4% 3.4 1.2% 2.0%
NOo - Responsie/Can U Say/hon 't Know 31.9% 33.3% 41.4% 368y

A Phe columns of perce tages do not add up to 10U0% because sowme

55, |

respondents gave more than one response.
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TABLE 31

RESPONSES OF SCHCOL PERSONNEL: "ARE THERE ANY OTHER THINGS YOU WOULD LIKE
TO SEE YOUR SCHOOL DO FOR RETURNING STUDENTS?"

[ } ~ — L

Responses Principals* Guid. Counsellors* Teachers* Total* =~
(N=69) - (N=117) (N=162) (N=:348)
Yes . : 43.5% 39.3% 40.1% 40.5%
Group counselling sessions to discuss common
.6% 11.1% 8.6% 10.1%
problems/individual counselling 11
wOrk-o§1ent§d progfam/]ob placement service/ 8.7% 13.7% &; 6.8% 9.5%
special timetabling )
$pecial class/remedial class/tutoring/ 7.2% 12.0% 6. 8% 8. 6%
refresher course :
Follow-up program/monitoring progress 2.9% 6.0% 2.5% 3.7% \
Make teachers more aware of returnees - - 8.0% 3.7% ?
Miscellaneous suggestions 14.5% 9.4% 9.,9% 10.6%
J
No/None 5.8% 16.2% 14.2% 13.2%
No Response/Don't Know 50.7% - 44.4% 45.7% 46.3%
. {.31,

* ‘the columns of percentages do not add up to 100% because some respondents gave more than one response.
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"Pernaps nedreshern cournses could be offered Ln some
sR(ZLs subjects, e.g., math, fanguage, typding."

"Porhaps Like 'Operation Catchup' 4n York County,
we could have individuals tutoring part of the day
to 'ease' student back (n and help strengthen his
weak areas."

"T4 numbers warnant Lt, they might do bettar 4in classes

With those {n the 'same boat,' rather than %o be
dwpped nto regular classes.”

The other suggestion made by all three groups of school staff was

to set up follow-un Drogwams to periodically monitor the returnee's progress

(3.7%) .
The one suggestion that was cited by the teachers alone was to

increase the ==2achers' level of awareness about returning students so that

necessary help, encouragement and support could be offered (3.7%). Common
statements Zrom <he teachexs were:

nr could Like 0 be gdiven names 04 retuudng students,
KRong wth some data on tnese students. Unden the
cnzsent system this {ngeumaiion iy glven ondy dnfoamally.
O4ten Teachens are unawanre that a student nas been ouk
n§ scnool at all.”

WAL that 4b treally necessany L3 a kncwledge through .~
juddance which widl 2nablea the classreem tachens Lo }
he xwate ¢f who 8 2 ratuiag srudent. L2 teachert N
can [than] spend the aecesiaty tlme develcning rappeat
and enccuraging the séudeat...”

Cust 3 few of those who rasponded "no" Lo ~he Juestion gjave cIomments

»~ substantiate their answers. The =wec MOS{ COmmon reasons Sor a0t wanting
rhe school -0 o mora for the returning students were:

(1) there is no need focr special services either decause “he

existing facilities are adeguat2 - “hat =he roculLiatich

———

z
of =he returne=s L5 not larTe 2nough Zo warrant any

sgecial crogram; and,
{2} thers i3 not enough resources ind manctower to 2ffer 2xtra
services “2 the raTurneses.

13:2
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S\.unmarz

A total of 34§kpersonnel from Toronto Secondary Schools responded
to a questionnaire designed to elicit their opinions about returning students.

. The following is a sumﬁary of the perceptions of the principals (and vice-

principals), guidance counsellors and a sample of secondary school ‘teachers

based on the'data presented in this section. Collectively, they felt that:

- the best kind of educational setting for returnees would
depend on the individual (78%)*;

- the two most common reasons for returning students resuming
their education are (1) the desire to improve their
qualifications for better jobs and (2) unemployment;

- dropout students tend to fina it easy to return (76%)
mainly because of the availability of facilities such
as (1) special timetabling, (2) careful placement of
returnees into suitable programs and (3) the availability
of counselling servicus;

- returnees are likely to encounter problems in their
academic adjustment (54%). The three major problems
they face are (l) to acquire good study habits, (2) tc
get accustomed to the rigid school routine and (3) to
catch up with the work mis=sed;

- returnees are somewhat likely to encounter problems in
their social adjustment (42%). The leading problem is
difficulty of fitting in with the regular students due
to age disparity;

- the work habits of returning students are too diverse to
be described in general {48%);

- the returning students' motivation to learn is either
difficult to generalize (36%) or above average (36%);

- the returning students' conduct in school is either
hard to describe in general (33%) or above average
a {33%)

- returnees tend not to demand special privileges more
than cother students (64%);

- returnees are likely to need a wide varietv of guidance
services from the school (57%);

[ gn?

J

* The ver~entaqges have been :rounded olt. 53




-50-

- returnees are not likely to create problems for the
other students (74%);

- returnees tend not to create problems for the school
(41%) , but when they do (20%), they tend to cause extra

work for the staff in texms of placement, txmetablzng;
tutoring and counselling.

- the school should do more for the returning students
(40%) by having facilities such as group and individual
counselling, work-oriented programs, special classes,
follow-up programs and making teachers more aware of
returnees.
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Aruitoxt provided by Eic:

SUMMARY AND DISCUSSION '

\

This report is the segond of three reports on returning students.

It presents the attitudes of regular students, principals, vice-principals,

guidance counsellors and teachers to their return.

While separate summaries on the attitudes of the students and schoql
personnel have been provided on pages 23 to 24 and 49 to 50, this final
summary is presented to highl.ght some of the major themes in more general

’

terms.
The leading answer from both the student body and the school personnel
regarding zhe best form of education for the returnees was "it depends on the
students." The proportions of koth groups who cited settings +=hat would enhance
the combination of work with school for returnees such as night school, par:-
regular day school and worXk experisnce programs were low. .
The,majority of the students and schooi staff thought drogout s:udenés
raturn because oI unemployment, the desire to improve their gualifications
Detter ‘ots and the rea.ization

that drogping out was a mistake.

The students' gerception of whether it is 2asy for dropout students

S racurn T2 s3zhool

varied considerably Irom tha%t of the school authcrities. Th

students t=anded %o f=2el it is not 2usy’while the school autihcrities -ended to
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Although students were more apt to feel that returnees might
e | experiance academic and social problems upon returning than the staff, the
‘gtaff, however, when they did describe academic and social problems, high-
lighted the same ones. Both starf and students mentioned that the need to
catch up with the schoolwork missed and re-adjustment to the school environment

are the major academic problems returnees might encounter. There was also

o

frequent reference by both staff and students to the social problems they
believed the returnees experience as a result of the disparity between their

ages and =the ages »f the other students.

“hen askad to describe the work habits, level of maturity, motivation
and conduct 2% the returnees, the school staff were much more cautious
than students in forming opinions. For those school staff wno were willing
%o jeneralirze, their opinions were rather similar to those of the students.

Theyv ooth nad ra<her favourable attitudes toward the raturnees' motivation to

l2arn, lavel of maturity and their conduct in school, but were less impressad
ov thelr worxk habits.

Wwith reference to the gquestions of whether returning students are

}-
b
§ -

more likely zhan others to demand special privileges and need foxrs spec
juidance and dirsction, coth staff and students see the returnees as =zanding
not =5 ask fOor more special zfrivileges but tending =o need more sgeciii guifanc:

-

and direction.
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Approximately 40% of the school personnel offered suggestioqs
that the school  system might employ to help returning .students. Their ideas
included (1) group and individual coﬁnselling. (2) woré-oriented programs,
(3) special classes,(4) fbllow-up programs and (5) making teachers\more aware
of returnees.

The students‘here also asked to suggﬂgP ways the school system might
help returning students. A few mentioned special classes but the majority
tended to say that the school staff, particularly teachers and guidance counsellors,

other students and the returnees themselves should help -- they provided very few

details.

o
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1. What do you think is the best type of schooling for a returning student?

a) regular day school
b) part-time regular day school -

a ¢) work experience programs

d) night school
e) correspondence Courses
f) level 1, 2, 3 schools
g) level 4 schools
h) level 5 school=z
1) alternative schools svch as CONTACT

_______j) separate classes in regular day schools :
k) it depends on the student
l) don't know, or no opinion
m) other (please specify)

2. Why do you think students who have dropped out retu:n to regular day school?

(Check as many answers as you like)
a) they can't find work ,
b) they get bored with their work

—— ¢) their work.doesn't pay enough

——— d) to improve their reading, writing, or math
e) to learn a special trade
f) their employers encourage them to return

) ——_ @) their parents encourage them to return
h) they think dropping out was a mistake
i) other (please specify)
3. Is it easy for a student who has dropped out to return to YOUR school?
If you answer YES, please explain why it's easy. If you answer NO, please
explain why it's not.
gy
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What problems.ﬂif‘aéyg do-students encounter on returning to school?

Can anything be dong‘a:ggt any of these problems?

N

,
2

o
1.

What problemr, if any, do returning students create for the schools?

Can anything‘be done about any of these problems?

2

"_./
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8. Which people give returning students a lot of hélp? (Check as many as
you like) : .

a) guida;ce counsellors

b) principals

¢) wvice=-principals

d) classroom teachers

e). other students
£) ‘don't know

"g) others (please specify)

BERREN

9. Which people should give returning students more help? (Check as many
as you like) . .

a) guidance counsellors -

b) principals

¢) vice-principals

d) classroom teachers

e) other students

f) don't know

—
———
m———
vt ——
e ]
ept——
——

g)  others (please specify)

[

Please nut an X {n the space beside the word ox phrase which bes
completes each of the following sentences:

10. The work habits of returning students are:

"better than other students'

about the same as other students'’

F'y
¢ worse than other students'
11. Zeturning students are:

less mature than other students
about as mature as other students

‘nore mature than other students
12. Returning students expect:

more attention from teachers than other students do

about as much attention from teachers as other students Jo

less attention from teachers than other students do

73




13.

14.

15!

16.

17.

18.

Returning students:

*

complain less about school than other students do
complain about school about as much as other students do

complain more about school than other students do
Returning students: : . ' e

cause more discipline problems than other students do
cause about as many discipline problems as other students do

cause fewer discipline problems than other students do
Returning students: N

fit in well with the other students during class

don't fit in well with the other students during class

3

~

Returning students are: !

more motivated than other students
about as motivated as other students

less motivated than other students
Returning students: ‘

demand more special privileges than other students
demand about as many special privileges as other students

demand fewer special privileges than other students
Returning students:

need less special guidance and direction than other students

need about as much special guidance and direction as other students

need more special guidance and direction than other students

——
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We haven't asked about everything that we might have. T§ you have
any other ideas that you would Like us to know about, please write
about them in the space below. : ' '

Thank you for your help.
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Questionnaire
for

Principals, Guidanc: 'Leachers, and Class Teachers
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/ 1. wWhat do you think is the best educational setting for a student who
: " returns to school after dropping out?

a) regqular day school

b) part-time regular day school

¢) work experience programs

d) night school

e) correspondence courses

£) level 1, 2, 3 schools

g) level 4 schools

h) level 5 schools -
i) alternative schools such as CONTACT
j) separate classes in regular day schools
k) depends on the student N

l) don't know, or no opinion N

m) other (please specify)

RRRRRRNRENY

2. For what reasons do you think students who have dropped out return to
reqular day school? v

1)

2)

3) . .

4)

5)

3. Is it easy for students who have diopped nut to resume their education
at your school?

YES NO




a) If you answered YES to question 3, how does your school facilitate
the return of such students?

b) If you answered\wo to question 3, what aspects of your school make
it difficult for\students to return?

4. Do returning students have special problems adjusting academically after
they return?

YES NO

a) If you answered YES to question 4, please describe the problems they
have adjusting academically.

5. Do returning students have special problems adjusting socially after
they return?

YES Yo
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a) If you answered YES t» question 5, please describe the problems they.
. R have adjusting socially. '

6. In general, how would you describe th. work habits of returning students?

exceptional can't be described in general
above average no opinion
average

below average
very poor

Other Comments:

7. In general, how would you describe returning students' motivdation to

learn? o
exceptional can't be described In general
above average no oplnion
average

below average
very poor

dther Comments:

50
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8. In general, how would you describe returning students''coniuct in
school?
exceptional can't be described jn general
above average ' No opiniqn

.. n
4

average i
below average
very poor

Other Comments:

9. Are feturning students more likely than other students to demand
special privileges? '

¢,
YES S NO ;

If vou answered 73S to question 3, please describe the special
privileges +hey are more likely %o demand.

Y. Do t2turning studenrs need special guidance or direcrmion?
r'ES . VO

1) If you answered YZ5 to Guestion 10, please describe “he srecial
"~ Juidance or directisn they need.

v ¢

=4



1l. Do returning students create problems for other students?
' YES - NO
a) If you answered YES to Question 11, please describe these problem§.
. .
. 1
[ ]
12.

Do returning students create any other

problems for your school?
-Please elaborate. '

[\

. . o A

'
L2
4

.
-

e %haerea any other =zhings vou would Liks %o see your schooli do for
returning students? °




“14. OQther comments:

y Thank you.
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/ (3] THE aoa/ RD OF EDUCATION FOR THE CITY dF TORONTO

P

155 College Street. Toronto MST 1D8, Canada 598 4931

February 8, 1978

TO: A Sample of Toronto Secondary
School Students

The Toronto Board of Education is conducting a study of returning
students. The data are being gathered in five phases:

1. Phase I: Survey of all Toronto Secondary students to
identify returning students and some of
D . .
(COMPLETED) their characteristics. (November-December 1977)

2. Phase II:' A questionnaire to a sample of students who have
never dropped out to determine their attitudes
toward returning students. (See attached
quaftionnaire) (February, 1978)

3. Phase III: A quéstionnaire to all Secondary School principals
and vice-principals, all Secondary Sciiool guidance
counsellors, and a sample of secondary school
teachers. ' (February, 1978)

4. Phase 1IV: In-depth interviews of approximately 250
returning students. (Februarv-June, 1978)

5. Phase V. Identification of and in-depth interviews of a
matched group of students who have dropped out
of school and not returned, (February-June, 1578)

Attached is the questionnaire for Phase II of the study which is for
a sample of Toronto Secondary Students who have never dropped out of school.

Would you kindly complete this questionnaire and return it to the
Fesearch Department in the enclosed self-addressed envelop through Board
mail by February 28, 19782 All responses will be kept confidential.

Thank1ag you tor your co-operation.

% EZ . (< %
Sylvia Larter
Research Associate

ol [yt

John FitzGer

/1t Research Assistant
Duncan Green. Direciar of EduralioniEfward N McKeawn. Assnctate Divectnr of Education
attchell Lennnx Superintendent of Prefessional Services ' Donald G Rutledge. Superintendent of Curriculum & Program
Helen! Sissons. Superintendent af PersonnelsHarry GG. Facey. Complradler af Binldings and Plant-David S Paton. Comptraller of Finance
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the Questionnaire
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m THE BOARD OF EDUCATION FOR THE CITY OF TORONTO ((’)‘\J/
=1 153 College Street. Toronto M5T 116, Canada, 598-4931 AN+ 2
e
aviIreJvl
February 8, 1978
‘ TC: Purincipals, Vice-Principals :
Guddance Cowwellows and Teachers
' The Torcnto Board of Education & Londuca(za a study o4 retuuing
students. The data are bedng gathered in five phases:
1. Phase I: Survey o4 all Toronto Secondary students 2o
COMPLETED) Ldentify retuwwning students and some ¢f thedt
chanacternistics., (November-December 1977)
" 2. Phase I1: A questionnaire to a sample 04 students who have ¢
never dropped owt to detewundne thedlr attlitudes
towand fretuwwdng students. (Febauany, 197§)
3. Phase IIT: A questionnaine to all Secondary School principals
and vice-prineipals, all Secondary Scnool guddance
counsellors, and a sample ¢4 secondary schovl
teachers. (See attached questionnaite, Febwarwy, 1978)
4. Phase lV: In-depth nterviews of approxamately 250 wetwunng
students.  (Febiuwaw-June, 1376)
‘5. Phase V: Tdentigication o4 wtd n-deptin (nferviews 03 &
matched group 0§ stucents wio nave dropped cul
of school and rot fetuwed. (February-June, '77§)
_ Attacned & the juesticnnaire oK Phase 11T ¢f the study wiich (s jon
Pratedrals, Vice-Puinedpals, Gucdance Counsellvis and Teachers.
douldd ou nindly complete s gquesticraacte and metutn (& Lo Lie
Researest © ravtment Gt &ne enclesed seds-addressed 2nvedure (;:’b"(.C'LLgh 3vatd
macd by Fiowanw 28, 19787 ALL aesponses will be rept cengidenidal.
> Tnankg youw g0 yowr co-oreraticn.
Sylvia Lar=»or
Peqﬂn’cb As 'O(‘La“...
5 .ﬁhn F“ - Cr
RroA 0,17"—11 ;q';»qn»—
Sanecan Ciern Dicer o ol Eauratinon Edware S Ve enwn Assacate [Yares bae of Fifoeatronn
\itchell Lennax Superirsendent of Prafessinnai Services Donaid G Rytledees Sapesineadent of Cursieipuen & Peagrom
(%) Helenl Sissens Saperintendent of Persnnnel Hares O Faesy Campteoniler of 3uibbings and $"anr David S Maan Compteofler af Soagnaree

8%
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APPENDIX E

Follow-up Letter Sent to

Principals, Vice-Principals, Guidance Counsellors,

Teachers and Students
A3

oy

¢
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THE BOARD OF EDUCATION FOR THE CITY OF TORONTO
IX==] 155 College Street, Toronto M5T 1P6, Canada, 598-4931

March 8, 1978

' TO: Principals, Vice Principals, Teachers,
Guidance Counsellors and Students

RE: The Questionnaire §or the Study of
thwtmng Studen,&s

We necently sent out 1000 questionnaires about ‘neturning students
2o Toronto Secondary School principals, vice-principals, teachers,
guidance counsellors and students. :

To date, the response rates have been as §olLlows: ~

Prinedpals /Vice-Principals 77%
Teachens 59% . 4
Guiclance Coundellonrs 67%
Saudents 60%

In order to wnite a high quality nepont, it is important that
we recedlve as many responses ad posadible. According o our records, we have
nod yet recedlved your response.

Ve would very much appreciate hecelving your ansiwers to the

ques tionnaite as soon ad possible. I you have any problems or need anothetr
questionnaire, please phone Linda Tnels at 598-4931, extensd<on 396,

Thanking you,
L Ko

Sylvia Lartern
Resdearch Associate

|
» ; John FutzG mZd

Reseatch Asalstainc

/Lt

8¢

Duncan Green. Dirertor of Education/Edward N. McX .wn. Associate Director of Education
Mitchell Lennox. Superintendent of Prolessional Ger 1-es/ Donald G. Rutledge. Superintendent of Curriculum & Program .
Helen 1. Slnonl Superintendent of Personnel/Harry G. Facey. Comptrolier of Buildings and Plant/David S. Paton. Comptroller of Finance




